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Policy and Guide
Kororoit Creek PS Mission Statement

Kororoit Creek Primary School facilitates the development of compassionate, autonomous and self-motivated learners who are highly literate and equipped to critically challenge, reflect on and appraise the world in which they live.

We will provide a high-quality, comprehensive, meaningful education for all members of our learning community to prepare them to live in, and contribute to, the immediate and broader community.

IB Mission Statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to create a better and more peaceful world through intercultural understanding and respect. 

To this end the organisation works with schools, governments and international organisations to develop challenging programmes of international education and rigorous assessment. 

These programmes encourage students across the world to become active, compassionate and lifelong learners who understand that other people, with their differences can also be right. 

Student Wellbeing and Learning

Kororoit Creek PS will embed student wellbeing in all learning experiences by aligning student welfare and curriculum policies and creating an educational environment and curriculum that is inclusive and meaningful to all students:

· providing an integrated and comprehensive curriculum approach that incorporates the personal and social issues of students into their daily learning experiences

· providing a flexible, relevant, inclusive and appropriate curriculum

· accommodating student developmental needs within the Victorian Essential Learning Standards stages of schooling

Students with disabilities

The Department of Education and Training and Kororoit Creek PS are committed to delivering an inclusive education system that ensures all students, including students with disabilities, have access to a quality education that meets their diverse needs.

Kororoit Creek PS will liaise with DET to provide suitable programs and resources to support the delivery of high quality schooling for students with disabilities.

Koorie Education
Kororoit Creek PS is committed to providing culturally appropriate and inclusive programs to Koorie students though:

· working in partnership with the Koorie community to develop an understanding of Koorie culture and the interpersonal relationship with the Koorie community, for example via Local Aboriginal Education Consultative Groups (LAECG)

· supporting the development of high expectations and individualised learning for Koorie students

· creating an environment that respects, recognises and celebrates cultural identity through practice and curriculum

· implementing initiatives and programs that meet student needs and in partnership with the Koorie community.

Curriculum Framework

Curriculum is the broad term used for the framework and content of the educational programs offered at Kororoit Creek Primary School. We provide a comprehensive and relevant curriculum framework that directs classroom programs and aims to provide students with the skills they need in the 21st century. 

The environment and programs at the school are underpinned by and reflect the school’s commitment to the Victorian Curriculum as well as the Primary Years Programme (PYP) of the International Baccalaureate. The school was a candidate school for the PYP from 2012 – 2015 and became a fully accredited IB World School in 2015 following a rigorous authorisation process carried out over 3 days by two external accreditors.   The school and its community have a strong commitment to using the inquiry pedagogy and continue to reflect and refine its implementation

The school offers six transciplinary units of inquiry at each year level which provide the framework for the teaching of Critical and Creative Thinking, Ethical Capability, The Humanities, Intercultural Capability, Personal and Social Capability, Science and Technologies. Specialist teachers give instruction based on The Arts, Languages, Health and Physical Education although there are elements of those subjects also integrated into the units of inquiry using a transdisciplinary approach. This is documented on the school’s Program of Inquiry. Mathematics and English are aligned with the units of inquiry where possible but taught as stand alone topics where needed. All teachers are considered teachers of language and this is documented in our language policy. 

The units of inquiry cover the teaching of five essential elements:

· Knowledge- which is the Victorian Curriculum scope and sequence organised into six significant, relevant, engaging and challenging units of inquiry at each year level from K-6.

· Concepts- the knowledge is arranged around significant big ideas and taught as a concept-driven curriculum focussing on eight key concepts (form, function, change, connection, causation, perspective, reflection, responsibility).

· Transdisciplinary Skills or Approaches to Learning skills which are considered relevant and essential for 21st century learners

· Attitudes- dispositions for learning that support the development of the Learner Profile

· Action - a desire to use learning authentically to make a difference both locally and globally

These five essential elements are underpinned by the teaching of the Learner Profile which are essentially our values and who we would like the children to become and exemplify. These include being an Inquirer, a Communicator, a Thinker, a Risk-taker and being Knowledgeable, Principled, Open-minded, Caring, Balanced and Reflective. 

Inquiry Pedagogy

What do we believe about how children learn? (from Making the PYP happen: A curriculum framework for international primary education)

The PYP curriculum model is dependent on our commitment to a particular belief about how children learn, encapsulated most clearly in the constructivist approach. It is acknowledged that learners have beliefs about how the world works based on their experiences and prior learning. Those beliefs, models or constructs are revisited and revised in the light of new experiences and further learning. As we strive to make meaning of our lives and the world around us we travel continually on the cyclic path of constructing, testing, and confirming or revising our personal models of how the world works. 

Vygotsky defined learning as “the creation of meaning that occurs when an individual links new knowledge with...existing knowledge” (Williams and Woods 1997). Consequently, when planning to teach it is important to ascertain students’ prior knowledge, and provide experiences through the curriculum and through the environment that give them opportunities: to test and revise their models, to allow them to make connections between their previous and current perceptions, to allow them the freedom to construct their own meaning. 

Other theorists, including Bruner (1990) and Gardner (1993), have also argued that the focus of teaching curriculum content needs to change to enable teachers to make connections between learners’ existing knowledge and their individual learning styles in the context of new experiences. This challenge is addressed in the PYP by providing opportunities for students to build meaning and refine understanding, principally through structured inquiry. As students’ learning and their attempts to understand the world around them are essentially social acts of communication and collaboration, this inquiry may take many forms, with students working sometimes on their own, with partners, or in larger groups. 

In PYP schools, the teachers’ structuring of new experiences, and the support they give to students’ ideas about new experiences, are fundamental to students’ knowledge, understanding, and conceptual development—the ability to have an understanding of abstract concepts, to make links between them, and to think conceptually. In the PYP it is recognized that development and learning are interrelated, and the PYP curriculum framework allows for concept development that applies across and beyond subject-specific areas. 

The programme supports the student’s struggle to gain understanding of the world and to learn to function comfortably within it, to move from not knowing to knowing, to identify what is real and what is not real, to acknowledge what is appropriate and what is not appropriate. To do this, the student must integrate a great deal of information, and apply this accumulation of knowledge in a cohesive and effective way. 

In the PYP, it is believed that learning takes place best when it is connected to what is genuinely a component of the world around the student, not merely what is all too often contrived and then imposed upon the student in school; that the acquisition of knowledge and skills and the search for meaning and understanding are best done in the context of the exploration of relevant content. PYP schools provide students with learning experiences that are engaging, relevant, challenging and significant, in learning environments that are stimulating and provocative, where: 

· adults are sensitive facilitators of the process of empowering students to value their learning and to take responsibility for it  
· students are seen as competent and are listened to  
· students are encouraged to be curious, be inquisitive, ask questions, explore and interact with the environment physically, socially and intellectually  
· explicit learning outcomes and the learning process are made transparent to the students  
· students are supported in their struggle for mastery and control on their journey to become independent, autonomous learners  
· the learning experiences are differentiated to accommodate the range of abilities and learning styles in the group  
· the collaboration on the part of all the PYP teachers is high, and there is a commitment to the transdisciplinary model at the core of this programme of international education.  
In the PYP, it is acknowledged that experiences during the early years lay the foundations for all future learning. Research indicates that the rapid rate of development that occurs in the physical, social, emotional, intellectual and aesthetic domains is particularly significant. It is our responsibility as educators to recognize and maximize this crucial stage of learning. Although development usually occurs in recognizable and predictable directions, it is unique in each child, occurring at varying rates from child to child, and inconsistently for each child. For many children, these early years also mark the first transition from home to group experiences outside of the family and to new physical environments. The school must strive to make this adjustment as successful as possible by encouraging the development of secure and trusting relationships with new adults and peers. Teachers of students in the early years are encouraged to support students’ interests, build up their self- esteem and confidence, and respond to spontaneous events, as well as support the development of skills in all cognitive areas in relevant ways. Children, from birth, are full of curiosity, and the PYP provides a framework that gives crucial support for them to be active inquirers and lifelong learners.  
Please see PYP- A Basis of Practice for further information about how the Primary Years programs is structured.

Curriculum Documentation

The Program of Inquiry (1) is an articulated sequence of units which each year level inquires into and each covers Victorian Curriculum requirements. Maths and English are taught through the unit of inquiry where authentic links can be made but taught separately where appropriate. All Maths and English is mapped out on a yearly planner (2).

Each Unit of Inquiry (3) is documented on a PYP planner (4) and collaboratively planned with the year level team and their Assistant Principal. It is unpacked along with the Maths and Literacy year planners (5, 6) on a weekly planner (7) which all staff complete and upload to the staff drive every Monday morning. 

Specialist teachers (Art, PE, Music and French) have a yearly scope and sequence (8) and record their units on a PYP planner to include all the essential elements of the IB PYP program as mentioned previously.

There is an Assessment Schedule (9) which outlines the assessment to be completed throughout the year. This includes teacher driven assessment, those assessments provided by DET and the standardised testing which we have used to triangulate data. 

Expectations

Planning Documentation

All staff are involved in the planning process and collaboratively plan formally for 1.5 hours/week. Guidelines are set by the leadership team at the beginning of each year in conjunction with the staff which outline what is to be taught at a particular time of the year. This is documented in the Program of Inquiry, Maths, English and Specialist year planners. 

Reflection

All IB PYP planners for the year are reflected upon and constructive feedback recorded about the success of the student learning and the teaching of the unit. Time is also given to all planning teams to reflect on student work regularly in professional learning meetings. Reflection and Feedback on student work also appears regularly in the Student Portfolios (see hard copy sample).

Continuums

All students receive both a Literacy and Mathematics continuum of learning (10). The student centred learning continuums are an articulated sequence of learning and the students’ progress is plotted and recorded regularly throughout the year. The continuums are handed to the new year level each year and are a record of student progress over time. They are used to assist planning for teachers but also as a guide for the students to set their own goals for learning.    These continuums were developed by staff using resources including WA First Steps and AusVELS and reviewed annually.

Differentiation

Data combined with the yearly overviews are used as a basis from which to begin planning. The students’ strengths and weaknesses are identified through a comprehensive collection of data and a differentiated curriculum is planned to cater for all students within the classroom. (refer 7)  Modified programs and Individual Learning plans are designed where necessary (11) and the continuums provide an individualised plan for all students. 

Data Collection

Data is used both to assess the students but also to inform planning. Data is collected in a variety of ways and includes:

· Pre and post testing

· Work samples

· Portfolio pieces

· Standardised testing

· Learning Continuums

· Moderation of work samples

The data is recorded and analysed providing information not only about individual children but also cohorts and the whole school. This information is used to plan student learning, staff professional learning and informs the Strategic Plan and Annual Implementation Plan. 

Moderation

Moderation time is given regularly to staff throughout the year in weekly professional learning meetings as well as in team level moderation and assessment days which are supported by AP Leaders and facilitated by Team Leaders three times each year.  (12 – sample agenda).  The focus of the moderation is guided by the Assessment Schedule and there are protocols in place to guide discussion. The discussion and results are recorded and used as a form of evidence when writing reports or assigning progression points. 

Coaching

All teaching staff receive individual coaching from the Assistant Principals and/or Leading Teachers throughout the year with either a team focus or an individual focus as negotiated amongst the staff involved. The coaching can take a variety of forms such as modelling, lesson observations and/or assistance with planning and data analysis. Debrief time is allocated to allow all involved staff to receive feedback and make plans to move forward within the coaching cycle. 

Consultants

The schools regularly employs consultants to work across the school so all staff have access to, and receive coaching from, highly experienced consultants throughout the year. We have retained the services of both Terri Campbell (literacy coach) and Frank Schoonderbeek (maths coach) over the past three years and have also employed Liz Campbell (literacy) as an additional coach this year to support our increasing number of teaching staff.   The focus has been on building the capacity of teachers to improve student learning outcomes in Reading, Writing and Numeracy. The coaching focus for the consultants is informed by the Annual Implementation Plan and the student data and decided upon by the Leadership Team in consultation with team leaders and consultants.

Assessment and Reporting

Reporting

There are two written reports (Sample - 13) each year with a five point scale reporting information about the students’ achievement in the learning domains of AUSVels in relation to the standard of achievement expected at that year level. Individual growth over a year is shown and the reports include individual comments related to student learning progress, behaviour, effort, social and emotional development. 

Moderation is undertaken regularly throughout the year to ensure that the progression points assigned by the teachers accurately reflect the student’s achievement at the time of reports. 

A NAPLAN report is also given in Years 3 and 5 which gives standards referenced information about the student’s achievement.

Parent/Teacher Interviews

Parent/Teacher/Student interviews are offered twice a year after the semester reports and portfolios have been sent home. The purpose of the interviews is to offer parents a formal opportunity to discuss their child’s report and learning. The reports and the student portfolios are reflected on in the interview and any parent / student questions, comments or suggestions discussed. Parents are encouraged to make an appointment at any time throughout the year if they feel the need to discuss their child’s learning and development. 

Continuums

The student centred learning continuums in Literacy and Numeracy provide an individual learning sequence and plan for all students. They are used regularly throughout the year and provide teachers and students with information about what the students have achieved and an articulated path of learning to focus on next. This allows goal setting to be strategic, authentic and transparent. It also provides a framework for students to participate in their assessment and reporting. 

Portfolios

The portfolio is a record of learning over time.  The portfolio essential agreement (14) outlines the focus for all stakeholders- teachers, parents and students and the work samples to be included each semester. The portfolio is used as evidence of learning in the Celebrations of Learning which occur after four of the six units a year. Both the teachers and students choose pieces of work to be included in the portfolio and include work samples that show growth as well as those that show the need for further development. Many of the pieces of work are annotated with either feedback from the teachers or a reflection from the students and sometimes both. 

Moderation

The teachers are provided with regular opportunities to moderate student work and testing results throughout the year. The moderation focus for each session is closely aligned with the Assessment Schedule. The teachers are also allocated a student free day once a term to ensure their moderation of work samples for the term is comprehensive and analyse standardised and teacher developed testing data. The purpose in Terms One and Two is to inform planning for the following term and in Terms Three and Four is to ensure the accurate allocation of achievement for the written reports.

Program evaluation and review

The leadership team will meet regularly to track whole school data and identify potential curriculum areas that require focus. 

Every year our school will do a review of the Program of Inquiry to ensure the domains, dimensions and standards of the Victoria Curriculum are addressed.

Student learning outcomes data will be reported in the Annual Report to the School Community provided to the DET, and also available on the State Register maintained by the Victorian Registration and Qualifications Authority and on the school website.

The Transdisciplinary nature of KCPS curriculum

Teaching and learning, whenever possible and appropriate, should be within the school’s Programme of Inquiry. However, there are occasions when this is not practical. During these times, teachers may use a number of the following models to explicitly teach subject-specific knowledge, concepts and skills. 

· 
There are times when teachers will teach subject-specific knowledge, concepts and skills independently using purposeful inquiry. At such times, teachers should structure the teaching and learning through the use of the IB learner profile, the transdisciplinary themes, and the central ideas. They may make use of the PYP planner to structure their planning for this type of independent inquiry. Teachers should still ensure that authentic connections are made while maintaining the integrity and essential character of the subject area. 
· 
The direct teaching of subject-specific knowledge, concepts and skills in a unit of inquiry may not always be feasible but, where appropriate, introductory or follow-up learning experiences may be useful to help students make connections between the different aspects of the curriculum. Teachers plan and teach learning experiences that prepare the students to participate in a unit of inquiry. Following on from a unit, students may demonstrate their understanding of the central idea in a subject-specific activity.  
· 
This refers to the teaching of subject-specific skills not directly related to a unit of inquiry but required for the development of the students’ understanding. If undertaking a skills-based lesson outside the Programme of Inquiry, teachers should still recognize that the same philosophy and pedagogy must underpin their planning and teaching.  
English at KCPS

Reading and Viewing

Reading and Viewing at KCPS involves students understanding, interpreting, critically analysing, reflecting upon, and enjoying written and visual, print and non-print texts. It encompasses reading and viewing a wide range of texts and media, including literary texts. Reading involves active engagement with texts and the development of knowledge about the relationship between them and the contexts in which they are created. It also involves the development of knowledge about a range of strategies for reading.

Writing

Writing involves students in the active process of conceiving, planning, composing, editing and publishing a range of texts. Writing involves using appropriate language for particular purposes or occasions, both formal and informal, to express and represent ideas and experiences, and to reflect on these aspects. It involves the development of knowledge about strategies for writing and the conventions of Standard Australian English. Students develop a metalanguage to discuss language conventions and use.
Speaking and Listening

Speaking and Listening refers to the various formal and informal ways oral language is used to convey and receive meaning. It involves the development and demonstration of knowledge about the appropriate oral language for particular audiences and occasions, including body language and voice. It also involves the development of active-listening strategies and an understanding of the conventions of different spoken texts.

Mathematics at KCPS

Number and Algebra

Number and Algebra are developed together, and each enriches the study of the other. Students apply number sense and strategies for counting and representing numbers. They explore the magnitude and properties of numbers. They apply a range of strategies for computation and understand the connections between operations. They recognise patterns and understand the concepts of variable and function. They build on their understanding of the number system to describe relationships and formulate generalisations. They recognise equivalence and solve equations and inequalities. They apply their number and algebra skills to conduct investigations, solve problems and communicate their reasoning.

Measurement and Geometry

Measurement and Geometry are presented together to emphasise their relationship to each other, enhancing their practical relevance. Students develop an increasingly sophisticated understanding of size, shape, relative position and movement of two-dimensional figures in the plane and three-dimensional objects in space. They investigate properties and apply their understanding of them to define, compare and construct figures and objects. They learn to develop geometric arguments. They make meaningful measurements of quantities, choosing appropriate metric units of measurement. They build an understanding of the connections between units and calculate derived measures such as area, speed and density.

Statistics and Probability

Statistics and Probability develops initially in parallel, with the curriculum progressively building links between them. Students recognise and analyse data and draw inferences. They represent, summarise and interpret data and undertake purposeful investigations involving the collection and interpretation of data. Students recognise variation, assess likelihood and assign probabilities using experimental and theoretical approaches. They develop an increasingly sophisticated ability to critically evaluate chance and data concepts and make reasoned judgments and decisions, as well as building skills to critically evaluate statistical information and develop intuitions about data.

Specialists at KCPS

The specialists collaborate with classroom teachers to implement a unit of inquiry across teams at least once each year. They are working to record their planning on PYP planners in order to ensure that they are teaching the five essential elements of the program; knowledge, concepts, skills, attitudes and action. 

Physical Education

It should be noted that the focus areas are not discrete topics. This means that when designing teaching and learning programs, a teacher may draw on more than one focus area, for example a unit of work titled circus may include the focus areas of rhythmic and expressive movement activities, fundamental movement skills and safety or a unit focusing on developing resilience may draw on the focus areas of alcohol and other drugs, relationships and sexuality as well as mental health and wellbeing.

Alcohol and other drugs addresses a range of drugs, including prescription drugs, bush and alternative medicines, energy drinks, caffeine, tobacco, alcohol, illegal drugs and performance-enhancing drugs. The curriculum supports students to explore the impact drugs can have on individuals, families and communities.

Food and nutrition addresses the role of food and nutrition in enhancing health and wellbeing. The curriculum supports students to develop knowledge, understanding and skills to make healthy, informed food choices and to explore the contextual factors that influence eating habits and food choices.

Health benefits of physical activity addresses the influence and impact regular physical activity participation has on individual and community health and wellbeing. The curriculum supports students to develop knowledge, understanding and skills to make active choices and to explore the range of influences on physical activity participation and choices.

Mental health and wellbeing addresses how mental health and wellbeing can be enhanced and strengthened at an individual and community level. The curriculum supports students to develop knowledge, understanding and skills to manage their own mental health and wellbeing and to support that of others.

Relationships and sexuality addresses physical, social and emotional changes that occur over time and the significant role relationships and sexuality play in these changes. The curriculum supports students to develop knowledge, understanding and skills to support them to establish and manage respectful relationships. It also supports them to develop positive practices in relation to their reproductive and sexual health and the development of their identities. In doing so, students will gain an understanding of the factors that influence gender and sexual identities.

Safety addresses physical, social and emotional safety issues that students may encounter in their daily lives. The curriculum supports students to develop knowledge, understanding and skills to make safe decisions and behave in ways that protect their own safety and that of others. It includes situations and places such as school, home, on roads, outdoors, near and in water, parties, online, first aid, relationships and dating, personal safety and uncomfortable situations.

Active play and minor games addresses how students move and use their bodies to develop, practise and refine motor skills, balance, strength and coordination. Active play can occur indoors or outdoors, alone or with peers and can involve manipulation of objects or engagement with music or the environment. Through minor games students are challenged to practise skills, including social skills, in a simple game situation.

Challenge and adventure activities addresses how individuals participate in a variety of physical activities designed to challenge them physiologically, behaviourally and socially in diverse contexts and environments.

Challenge and adventure activities include initiative games, movement challenges (as individuals and in teams or groups), recreational activities in natural and outdoor settings and navigational challenges.

With access to specialised facilities and equipment and relevant teacher expertise, these activities can also include bushwalking, camping, biathlon and triathlon, martial arts, rock climbing, canoeing and kayaking, cycling (mountain biking, BMX, road and track cycling), surfing, skiing (snow or water), and swimming for performance (with a focus on technique).

Fundamental movement skills addresses the development of fundamental movement skills that provide the foundation for competent and confident participation in a range of physical activities which include:

· locomotor and non-locomotor skills - rolling, balancing, sliding, jogging, running, leaping, jumping, hopping, dodging, galloping, skipping, floating and moving the body through water to safety

· object control skills - bouncing, throwing, catching, kicking, striking.

Games and sports addresses the development of movement skills, concepts and strategies through a variety of games and sports. The games and sports focus area builds on learning in active play and minor games and fundamental movement skills.

Lifelong physical activities addresses how participation in physical activity can enhance health-related fitness and wellbeing across the lifespan and includes individuals and group fitness activities and active recreation activities. With access to specialised facilities, equipment and expertise, these activities can also include swimming, tai chi, yoga, Pilates, bushwalking, recreational cycling and resistance training.

Rhythmic and expressive movement activities addresses how movement can be composed and performed in response to stimuli such as equipment, beats and sounds, images, words or themes and includes creative movement, movement exploration and dance.

Music

Explore and Express Ideas

Focuses on exploring sound and silence and ways of using voice, body percussion, instruments and technologies to develop and express ideas. Students use listening skills and imagination to develop ideas in response to stimuli such as music they have listened to, observations, feelings, experiences and research. They

explore ways of using and manipulating and the elements of music and compositional

devices.
Music Practices

Focuses on developing knowledge and understanding of skills, techniques and

processes for listening, composing and performing music from diverse cultures, times and locations. Students listen with intent, sing, play instruments and use notation and technologies to interpret, improvise, compose and document music. They practise and refine listening, technical and expressive skills as individuals and in ensembles and refine their work in response to feedback.
Present and Perform

Focuses on planning, rehearsing and refining performances to communicate ideas and intentions to an audience. Students use voice, instruments, technologies and performance and expressive skills and techniques to perform solo and ensemble music.
Respond and Intepret

Focuses on reflecting, questioning, analysing and evaluating as listeners, composers and performers. Students use listening skills to discriminate, identify and describe qualities of sound and features of music. They interpret and analyse music from diverse cultures, times and locations and explore how contexts inform music and music making and how music connects with other arts forms and disciplines.

Instrumental Program at KCPS

Prep- non tuned percussion

Year 1 and 2- recorder

Year 3 and 4- ukulele

Year 5 and 6- guitar

Art

Explore and Express Ideas

Exploring, imagining, experimenting and expressing ideas, concepts, themes, values, beliefs, observations and experiences in artworks that students view and make.
Visual Arts Practices

Developing understanding and skills by exploring, selecting, applying and manipulating techniques, technologies and processes. Conceptualising, planning and designing artworks.
Present and Perform

Creating, exhibiting, discussing, analysing artworks and considering the intention of artists and curators. Considering the relationship between artist intentions and audience engagement and interpretation.
Respond and Interpret

Analysing, evaluating interpreting and reflecting upon meanings, beliefs and values in artworks. Examining artworks in historical and cultural contexts.
French

Communicating:

Using language for communicative purposes in interpreting, creating and exchanging meaning.

Socialising-Interacting orally and in writing to exchange, ideas, opinions, experiences, thoughts and feelings; and participating in planning, negotiating, deciding and taking action.

Informing-Obtaining, processing, interpreting and conveying information through a range of oral, written and multimodal texts; developing and applying knowledge.

Creating-Engaging with imaginative experience by participating in, responding to and creating a range of texts, such as stories, songs, drama and music.

Translating-Moving between languages and cultures orally and in writing, recognising different interpretations and explaining these to others.

Reflecting-participating in intercultural exchange, questioning reactions and assumptions; and considering how interaction shapes communication and identity.
Understanding:
Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

Systems of Language-Understanding language as a system, including sound, writing, grammatical and textual conventions.

Language variation and change-Understanding how languages vary in use (register, style, standard and non-standard varieties) and change over time and place.

The role of language and culture-Analysing and understanding the role of language and culture in the exchange of meaning.
The Program of Inquiry

The POI is an articulated set of six units at each year level that fall under the six transdisciplinary themes- 

Who we are- An inquiry into the nature of the self; beliefs and values; personal, physical, mental, social and spiritual health; human relationships including families, friends, communities, and cultures; rights and responsibilities; what it means to be human. 
Where we are in place and time- An inquiry into orientation in place and time; personal histories; homes and journeys; the discoveries, explorations and migrations of humankind; the relationships between and the interconnectedness of individuals and civilizations, from local and global perspectives. 
How we express ourselves- An inquiry into the ways in which we discover and express ideas, feelings, nature, culture, beliefs and values; the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic. 
How the world works- An inquiry into the natural world and its laws; the interaction between the natural world (physical and biological) and human societies; how humans use their understanding of scientific principles; the impact of scientific and technological advances on society and on the environment. 
How we organize ourselves- An inquiry into the interconnectedness of human-made systems and communities; the structure and function of organizations; societal decision-making; economic activities and their impact on humankind and the environment. 
Sharing the planet- An inquiry into rights and responsibilities in the struggle to share finite resources with other people and with other living things; communities and the relationships within and between them; access to equal opportunities; peace and conflict resolution. 

Mapping of the Victorian Curriculum content descriptors is recorded on the POI and illustrates the transdisciplinary nature of the units.

Appendices which are connected with this policy are:

1. Program of Inquiry

2. Yearly Planner

3. Unit of Inquiry

4. PYP Planner

5. Maths Planner

6. English Planner

7. Weekly Planner

8. Specialist Scope and Sequence

9. Assessment Schedule

10. Standardised testing used to triangulate data

Expectations:

11. Reflection

12. Student Portfolios

Continuums

13. Literacy and Maths continuum of Learning

Differentiation

14. Differentiated curriculum

15. Modified programs and Individual learning plans moderation

16. Sample Agenda

Assessment and Reporting

17. Reporting – 2 written reports each year

Portfolios

18. Portfolio Essential Agreement

19. Whole School Curriculum Plan 

20. Time allocations per learning area Foundation to Year 6

Evaluation

This policy will be reviewed as part of the school’s annual review cycle.

This policy was last ratified by School Council on 23 August 2016
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Curriculum Implementation











Kororoit Creek Primary School has a zero tolerance for any form of child abuse 

